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C. Abstract
Language and culture are said to become invisible as language signifies its
cultural conclassroom in which it is used. In foreign language learning, the
cultural aspects of language can be conveyed through the language materials,
including classroom. This study is conducted to investigate the existence of
cultural conclassroom and the cultural values integrated in English classroom.
The study analyzed the visual materials for teaching English in an English
classroom. This study focused on analyzing the cultural conclassrooms in
reading, listening, speaking classrooms. The data are analyzed quantitatively
and elaborated qualitatively.
Keywords: cultural content, values integrations, English classroom
1CHAPTER I
INTRODUCTION
This chapter presents an overview of this study. It consists of fourth
sections which are: background of the study, research question, research
objectives, and benefits of research.
A. Background of the Study
Culture has an important role in foreign language teaching. Linguist and
anthropologist have long recognized that cultural values of a society can be
reflected and its language (Peterson & Coltrane, 2003: 40). This has made
language and culture to become indivisible, since language and culture cannot be
separated without losing the importance of either language or culture (Brown,
2000: 177). Furthermore, speaking in a foreign language without understanding its
culture could cause the appropriateness of cultural norms to be violated and it will
lead to sociopragmatic or communication failure and also stereotyping. Thus,
cultural learning is considered as an important element in language teaching
(Hadley, 2001: 345). In the process of foreign language teaching, culture can be
conveyed or communicated through the teaching material (McGrath, 2002).
These materials are represented by classrooms or course books, video
and audio materials, computer software, and visual aids. Among these materials,
classrooms appoint the favored use among the teachers in Indonesia. This favored
use of English classrooms suggests that they are should be careful in the process
of classroom selection.
2English classroom should be not only attractive in terms of its visual
presentation, but most of all, it should consider some other factors such as its
appropriateness to learners' socio-economic background, cultural background, and
also their goals of EFL learning. According to Cortazzi and Jin (2011), a
classroom is useful if students, teachers and classroom authors share the same
cultural values. In the same way, the cultural values refers to the idea when the
teacher chooses a certain classroom to consider what culture is presented on the
classroom and how it accommodates the students' needs.
The urgency of considering the culture representation on the English
classrooms in Indonesia is based on some arguments. To begin with, the
representation of source culture, international culture, and target culture all at once
in a classroom may lead into a cultural mismatch (Dian, E. & Fakhry, H., 2001:
53). Some celebrations like Halloween or Valentine Day, for instance, could be
culturally mismatched to Indonesian students. Boy and girl, man and woman
relationship or pattern of interaction could be mismatched to Indonesian students
who are commonly Muslims. Indonesian teachers in well-funded schools prefer to
use internationally published classrooms for their students, like Cambridge
University Press, Pearson Longman, and such which surely contain less source
culture (Indonesian culture). These internationally published classrooms are more
favored as they provide ‘perfect’ English to teach the four language skills and
contain richer materials than those do by the locally published books
(Nugrahenny, T. Z., 2005: 23-27). This case indicates that locally published
classrooms need improvement in order to compete with internationally published
3ones, especially in the visual representation, phonological accuracy, rich cross-
cultural material, and various challenging activities for the students.
However, the cultural content in classrooms is often lack of appropriate
presentation and representation. Therefore, this study attempts to see how the
source culture, in this case Indonesian culture, and the target culture, as well as
the international target culture. In order to achieve the ultimate goal of learning it
is important to use a combination of teaching methods and to make the classroom
environment as stimulating and interactive as possible.
The creative teachers have to find some ways to make lessons stimulating
and can even incorporate movement into lesson plans to hold the pupils attention.
They also have to use varieties of strategies to increase pupils’ attention during
class. The use of visual materials is an effective medium. It has become a very
significant component of language teaching. Utilizing such instructional devices
enable learners to meet the desired learning competencies after every learning
episode. It can even help the pupils hold their attention throughout the learning
period. It can be used to give learners the opportunity to practice English in an
interesting conclassroom or situations in which they can use to communicate their
ideas.
B. Research Questions
This study is ought to find the answer to the following questions:
1. How cultures are represented in the English classroom?
2. What types of cultural content and values are presented in the English
classroom?
43. What cultural content and values are included in the English classroom?
C.        Research Objectives
Based on the research question above, there are three objectives will be
discussed:
1. to describe the types of cultural information presented in the classroom.
2. to describe the types of culture in the classroom (source culture, target
culture, international target culture, culture free).
3. to describe the cultural content and values of culture in the classroom.
D.        Benefits of Research
The result of this research has some benefits to be expected to the
following parties:
1. English Teachers
In this research conclassroom, English teachers play the most
important role related to the English classrooms as they are the ones who
use the classroom for their students, the ones who presents the materials on
the tclassroom, and the ones who adopt/adapt the cultural content and
values.
The findings of this research could provide the English teachers
with the comprehensive data about the cultural load in their in-use English
classrooms which later could assist them to better select English
classrooms, or better adapt the current classrooms so that it can raise the
students' cultural awareness. More importantly, this research is aimed at
5raising the English teacher's awareness and sensitivity towards the culture
represented in their English classrooms.
2. School Policy Makers
School policy makers (principle or vice principle of curriculum
affairs) are the ones who will finalize the teachers' suggestion on requested
/ needed English classrooms. This research finding suggests that some
English classroom provide more various cultural information compared to
others. It is hoped that the school headmasters will be more careful and
look more comprehensively towards some English classrooms offered by
local / international publishers by considering this cultural appropriateness
to the students.
3. Publishers
The issue of cultural content carried out in this research challenge
the publishers as the material developer (either government publishers or
commercial publishers) to better develop the English classrooms. A
balance representation between source culture, target culture, and
international culture, particularly those which contain good values relevant
to Indonesian cultures and students' needs.
4. Other Researchers
The result of this research hopefully can give information to other
researchers who want to conduct a research about cultural containt in
classrooms.
6CHAPTER II
LITERATURE REVIEW
A. Classroom
1. Definition of classroom
Classroom is a crucial thing to help teachers in teaching and learning
process. According to Pamungkas (2010: 23), a classroom is one for the place of
the many kinds of instructional materials used in learning and it is usually written,
tightly organized, and greatly condensed.
Muslich (2010: 24) states that classroom is a place that contains of some
equipment that can be used to make students clever as the result of the teaching
learning process happened. It consists of a place of particular field of study, that
can systematically arranged and has been selected based on the need, specific
goals, learning orientation, and development of students to be assimilated.
Sitepu (2012: 8) says that classroom is a reference place used in schools
that includes subject matter in enhancing faith and piety, character and
personality, the ability to master science and technology, aesthetic sensitivity and
ability, potential and physical health which is based on national education
standards.
According to Brown (2001: 136), the most obvious and most common
form of material to support teaching learning activities for language instruction
comes through classroom. Hashemi (2011: 62) states that classrooms play a
pivotal role in language classrooms in all types of educational institutions - state
schools, colleges, language schools – all over the world.
7Harmer (2007: 27) states that in the classroom the functions of the teacher
are model, mediator, manager and facilitator, whereas the teachers serve as the
key for the teaching learning process to run well and they must be able to manage
the activity, technique and strategy well. The teachers must prepare what they
should do in the classroom, and be able to design the learning media efficiently
and effectively to achieve learning goals. These problems seem to be easy but in
reality, it is quite complicated because the task needs professionalism and total
comprehension related to aspects of competence. Classroom can help the pupils to
interact and socialize with others.
2. The Role of a Classroom in Teaching and Learning Process
The classroom plays an important role in teaching and learning. It
represents a useful place and resource for both teachers as a course designers and
learners as persons who are acquiring the English language. According to Hinkel
(2005: 135), classroom is an effective place for the educational practice and it can
reflect cultural content, values and senses for individuals and nations. On the other
hand, classrooms are also comodities, political objects, and cultural
representations and therefore, are the site and result of struggles and compromise
in order to determine how and by whom they will be produced, how and by whom
the contents will be selected, how and to whom they will be distributed, and how
teachers and students will make use of them (Kobia, 2012: 57-71).
According to Cunningsworth (1995: 8), the content of classroom
significantly affects learners. Further, classrooms directly or indirectly transmit
cultural content and values to a certain degree thus called ‘hidden curriculum’.
8In terms of intercultural issue, classrooms are believed to have several roles for
both teachers and students. In terms of intercultural issue, classrooms are believed
to have several roles for students and teachers. Classrooms can provide valuable
input when it comes to exposing students to new cultural expressions and to the
diversity of cultures. Reflecting a worldview of a cultural system and a social
construction, classroom is considered to be an ideology (Aliakbari, 2005: 1-14).
Thus, it influences the way how students and teachers perceive the view of
culture.
Because of the essential role of classrooms in EFL teaching, the EFL
materials choice could determine the quality of teaching and learning instruction.
Particular attention is paid off by the material selector / classroom selector by
conducting an evaluation to towards some English classrooms to rate their quality
before finally choose one as the most appropriate EFL materials.
Adapting a classroom to fit actual needs of a group of learners is a
demanding and time-consuming process. Apart from lack of time and resources
that majority of teachers state to be the main obstacles in adapting classrooms,
teachers also need training and experience in modifying classrooms. It is not only
the teachers who have a significant impact on the use and modification of
classrooms; the learners’ reaction to classrooms needs to be taken into
consideration as well. For the learners the classroom is one of the most important
sources of contact they have with the language. It is a framework or guide that
helps them to organize their learning. It is helpful to involve students in the
process of adapting classrooms. Consequently, they would feel that their needs are
9respected and they would feel much more motivated to successfully finish the
course (Graves 2000: 176).
Cunningsworth proposes four stages of choosing classrooms namely
analysis, interpretation, evaluation, and finally selection. Analysis deals with the
process of seeking information in a range of categories, and provides sufficient
data for interpretation. Next, Interpretation refers to the process of interpreting the
obtained data in the previous stage. Later on, Evaluation has to do with
professional judgment and experience to consider the different aspects of
classrooms. Lastly, Selection is the last stage where all requirements are cross-
checked to the particular teaching and learning situation.
3. Advantages and disadvantages of using classrooms
The use of classrooms in teaching has both advantages and disadvantages,
depending on how they are used and what the conclassrooms for their use are.
What one teacher considers an advantage in a classroom, another teacher may
consider a disadvantage (Graves 2000: 175). The following list contains the most
frequently stated advantages of using classrooms (Graves 2000: 175;
Basturkmen2010: 149):
a) It provides a syllabus for the course because the authors of the
syllabus have made decisions about what will be learned and in
what order.
b) It provides security for the students because they have a kind of a
road map of the course: they knowwhat to expect and they know
what is expected from them.
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c) It provides a set of visuals, activities, readings, etc., and so saves
the teacher time in finding or developing such materials.
d) It provides teachers with a basis for assessing students’ learning.
Some classrooms include tests or evaluation tools.
e) It may include supporting materials (teacher’s guide, cd,
worksheets, and video.)
f) It provides consistency within a program across a given level, if all
teachers use the same classroom.
If classrooms follow a sequence, as within a series, it provides consistency
between levels. Classrooms also have limitations, which can lead to teachers’ and
learners’ dissatisfaction with the course. The following list contains the most
frequently stated disadvantages of using only ready-made classrooms (Graves:
175; Basturkmen 2010: 149):
a) The content or examples may not be relevant or appropriate to the
group and they may not reflect the students’ needs since
classrooms are often written for global markets and often do not
reflect the interests and needs of students.
b) They may contain inauthentic language, since classrooms, dialogs
and other aspects of content tend to be specially written to
incorporate teaching points and are often not representative of real
language use.
c) The content may not be at the right level. There may not be the
right mix of activities (too much of X, too little of Y), there may be
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too much focus on one or more aspects of language and not enough
focus on others, or it may not include everything teachers want to
include.
d) The sequence of units is not in accordance with the real work-
related needs.
e) The activities, readings, visuals, etc., may be boring.
f) The timetable for completing the classroom or parts of it may be
unrealistic.
g) The classroom doesn’t take the students’ background knowledge
into account.
Graves (2000: 176) suggests that, in order to minimize difficulties when selecting
classrooms, teachers should: use the classroom as a resource for students, but not
the only resource; use a classroom as a guide, be free to modify, evaluate,
develop, change, eliminate, or add to the material in the classroom, supplement
the classroom with lots of outside readings.
B. The Role of Culture in EFL Teaching and Learning
1. The definition of culture
Culture is widely defined from various perspectives. From sociology
perspective, culture can be defined as the product of civilization (Brody, 2003:
39). Liddicoat et al define culture as ‘a complex system of concepts, attitudes,
values, beliefs, conventions, behaviors, practices, rituals and lifestyles of the
people who make up a cultural group, as well as the artifacts they produce and the
institutions they create (Liddicoat, 2003: 45).
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According to Nieto (2010: 135), culture is a slightly problematic and
complex concept since it can mean very different things for different people in
different conclassrooms. Kaikkonen (1994: 63, 69) defines culture as “a mutual
agreement between the members of certain society about the values, rules, role
expectations and meanings, which direct the behavior of the members”. Nieto
(2010: 136) adds that culture also includes “a shared world-view, common
history, geographic location, language, social class and religion.” Based on these
definitions of culture, it can be concluded that everyone has a culture since
everyone has to be a part of it through social and political relationships.
According to Corbett (2003: 5), there are several different research
disciplines interested in the concept of culture. Anthropology investigates in
general how members of a particular social group are related to particular sets of
behavior. Furthermore, ethnography concentrates on how the speech systems and
behavior of groups are related to their social structures and beliefs. Finally,
cultural studies aim to understand the way that members of a group represent
themselves through their cultural products. These products can be almost
anything, e.g. songs or sports events.
Corbett (2003: 5) points out that each of these disciplines have their own
intellectual history and methodology. Corbett (2003: 30) continues that a modern
intercultural approach combines some aspects of the earlier approaches to culture,
e.g. cultural topics and acculturation (the ability to function in another culture
while maintaining one’s own identity). The main difference compared to the
previous approaches is that it highlights the role of intercultural knowledge. This
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means adopting strategies from ethnography and linguistics and defining, teaching
and testing intercultural knowledge and skills together with language skills.
In conclusion, culture has a long history and its meaning for people and society
has varied throughout the history. It is clear that there are several ways to define
and approach the concept of culture.
2. Cultural Content in EFL Materials
In general, learning a foreign language involves learning different
aspects of the culture in which the language is used and sometimes also how other
cultures are represented in that particular culture because language depicts culture
of its own and other cultures too (Yuen, 2011: 2). In Cortazzi and Jin’s
classification, EFL materials load source culture, target culture, or international
target culture. These three categories of culture suggest that EFL materials can
load cultural information from various cultures. EFL materials that contain source
culture means that they present language learners’ own culture, such as
classrooms produced at national level. This type of materials is aimed at enabling
learners to talk about their own culture to foreign visitors instead of preparing the
students encounter other culture.
Target culture is presented by an informative classroom about foreign
culture. For example target culture material present British culture, such as
afternoon tea party, how to say time in British English, and such. Third, EFL
materials which contain international target culture means that they involve the
culture English speaking countries where English is their international language,
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such as: some African countries, some Asian countries, European countries, and
such.
Besides containing information on source culture, target culture, and
international target culture, EFL materials also contain four elements of culture:
products, persons, practices and perspectives. In the EFL materials, products are
indicated by some form like pictures, illustration or realia which show tangible
cultural objects like foods, movies, songs, news or fashion.
The second element, persons, refers to figures, publicist, and other
famous people either real or fictitious which are included in the culture. It could
be popular artists, movie actors, pop singers, character in a movie, comedians, et
cetera. The third element of culture, practices, refers to the real life activities
which are inherited to a particular group community and passed from generation
to generation. It could be in the form of celebration or particular activities such as
Valentine Day, Halloween, and Independence Day.
Lastly, the fourth element of culture, perspectives reflect the way of
certain group of people see some aspects of life, like family relationship,
friendship, concepts about money, time, et cetera. Additionally, there are also
senses of culture that can be carried out by EFL materials, namely aesthetic sense,
sociological sense, semantic sense, and pragmatic sense. Aesthetic sense of
culture in EFL materials refers to elements of products and persons which usually
attract the learners’ two senses (hearing and sought). This sense is usually
presented in the forms of movies, TV programs, pop songs, novels, comics, and et
cetera. Secondly, sociological sense in EFL materials commonly expresses about
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family life, work and leisure, neighborhood, and such. The representation of
sociological sense enables the learners to reflect the way other people
communicate and interact in their culture conclassroom. To illustrate, in
Indonesian culture, students commonly kiss their teachers’ hands when they meet
their teachers anywhere. However, in target culture conclassroom, students do not
kiss teachers’ hands, they just simply wave hands or just say Hello.
Thirdly, semantic sense of culture reflects the concepts, perceptions, or
thought towards culture. This can be in the forms of opinion, general belief,
norms, and such. Giving present to teachers is common in Indonesian
conclassroom. However, it is not common in other English speaking countries as
it is considered as unprofessional treat. Lastly, pragmatic sense of culture covers
background knowledge, paralinguistic skill, social skill and conversations. In EFL
materials, this sense is usually presented in the forms of intonation patterns, norms
of politeness, writing conventions in various forms, and notes on taboo avoidance.
The abovementioned types of culture, elements of culture, and sense of
culture are conveyed by so-called cultural information. This information takes
some forms, such as: 1) descriptive classrooms, 2) classrooms presenting foreign
attitudes and opinions, 3) dialogues about everyday life, 4) conclassroomualized
writing tasks, 5) idioms and collocations, 6) realia, 7) visual illustrations, or sound
recordings (Adaskou, 1990: 5). Descriptive classrooms refer to informative
classrooms which provide the readers with information about particular culture. In
some classrooms, these descriptive classrooms are dedicated separated section to
distinguish between the information and the learning activities. Then, classrooms
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presenting foreign attitudes and opinions refers to any classrooms which focus
particularly on how people from different cultures see and react to certain issues.
For instance, a cultural note about how Americans consider a gift giving as
inappropriate in academic conclassroom. After that, dialogues about daily life
refer to natural conversation among illocutors which mention cultural elements,
such as: a dialogue about traditional dances in Indonesia. Idioms which represent
culture mean some words whose meaning is different from the written form. In
English classrooms, idioms usually represent target culture. Later on, realia refers
to real objects either in real or in picture which refer to particular culture, such as:
email, post card, invitation, notice, etc. Lastly, sound recordings refer to audio like
songs, recordings, podcasts and such that represent particular culture.
As a matter of fact, the representation of culture in English classrooms
play essential role in supporting students’ intercultural competence. When
classrooms present not only aesthetic sense but also sociological sense, semantic
sense and pragmatic sense; students learn target culture deeper. As illustration,
students are not only presented to Pop Musics, TV shows and pop singers.
Further, they also learn the norms and attitudes of other culture and later will
reflect the common ground of cultural understanding. By this means, intercultural
competence will be achieved.
To achieve this intercultural; awareness, Baker (2012: 66) suggests
some proposals to be implemented in the ELT classrooms, such as:
a. Exploring local culture, which is exploring the diversity and complexity of
different local and national cultural groups. A discussion with other students
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from different local cultures or nations can enrich the students with the cross
cultural understanding.
b. Exploring language-learning materials, by evaluating or criticizing the
presented image images or descriptions of the culture on the classrooms
whether or not they are match with the students’ real experience’knowledge.
c. Exploring the traditional media and arts through English, including film,
television, radio, newspaper, novels, magazines, to explore the images of local
and other cultures.
d. Exploring IT/electronic media through English by using some internet features
such as email, chatting, instant messaging, on line learning management
system, to share cultural view with other students from different countries.
e. Cultural informants by inviting an informants (persons who have intercultural
experience) to share their stories and provide information about their
experiences of other cultures.
f. Face-to-face intercultural communication, if it is possible, by inviting non
local English teachers (foreign teachers)
C. Collaboration
This research will be also collaborated with the Magister students of English
Program of Graduate School in the University of Ahmad Dahlan Yogyakarta
through some titles that can be done controlled in a research umbrella.
According to my opinion the title of the following research can be followed up
by the students, such as:
1. Culture – Based Presentation
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2. Culture Content Analysis
3. Values – Based EFL Material
4. Local Culture – Based Material in teaching English.
All the titles above can be done in the future research that can be used as the
final works of them in getting their Master degree.
D. Adaptation
As the research will be collaborated in the form of research project, it can
improve the quality of research finding, besides can adapt the problems of
culture content and values integration in English classroom. The culture, the
language, the classroom procedure and the teaching – learning process can be
adapted.
19
CHAPTER III
RESEARCH METHODS
This chapter deals with types of research, methods of data collection,
instrument of research, sources of data, data analysis, location and time of
research.
A. Types of Research
Qualitative research is employed as the approach to this study. Qualitative
research is defined as the type of research study that “investigates the quality of
relationship, activities, situations, or materials” (Fraenkel, Wallen. & Hyun, 2012:
426). Furthermore, according to Creswell (2008) qualitative research is defined as
the following definition:
… the type of educational research in which the researcher relies on the
views of participants; asks broad, general questions; collects data
consisting largely of words (or classroom) from participants; describes
and analyzes these words for themes; and conducts the inquiry in a
subjective, biased manner ( Creswell, 2008: 46).
As the study employs systematic technique to analyze and describe how
the cultural content is represented in the selected classrooms and the data
collected are in the form of reading passages, thus qualitative approach is seen as
the most suitable approach for this study. In addition, this study is descriptive in
nature as it is thoroughly describing a specific matter (Fraenkel, Wallen. & Hyun,
2012: 15).
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B. Theoretical Framework
This research was anchored by Kolb Experiential theory and will be backed up by
Bruner’s Free Discovery Learning Theory, shown in figure 1, page 5. As stated by
Kolb in the Prasetyo’s book4 ―Experiential learning is the process whereby
Knowledge is created through the transformation of experience. whereby
knowledge is created through the transformation of experience.
Knowledge results from the combination of grasping and transforming
experience. Kolb proposed that an individual learner moves through a spiral of
immediate experience which leads to observations and reflections on the
21
experience. These reflections are then absorbed and linked with previous
knowledge and translated into abstract concepts or theories. Which result in new
ways and actions to adjust to the experience that can be tasted and explored.
Kolb5 describes the four stages of experiential learning as follows:
concrete experience (CE) which is based on feeling; reflective observation (RO)
which is reflecting on the experience based on watching; abstract
conceptualization (AC) where learning from the experience is based on thinking;
and the last is active experimentation (AE) which is trying out what has been
learnt based on doing.
Cherry6 argues that ―The experiential theory proposed by Kolb takes a more
holistic approach and emphasizes how experiences, including cognitions,
environmental factors, and emotions, influence the learning process‖. Hoover and
Whitehead7 state that ―Experiential learning exists when a personally
responsible participant cognitively, affectively, and behaviorally processes
knowledge, skills, and/or attitudes in a learning situation characterized by a high
level of active involvement in the classroom.
C. Methods of Data Collection
The data will be collected from English classrooms. The classroom will
be selected as the source of the data as the classroom were claimed to comply
with the requirements set by Badan Standar Nasional Pendidikan and the
classrooms are recommended by the government to be used in Indonesian public
school. The data collected are in the form of classroom that has culture content
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and values that can be used as an English teaching – learning process in the
classroom. The illustration that accompany the classroom were analyzed if it
assists the interpretation of the meaning. The reading passages were examined
carefully to see how the culture is represented in the classroom.
a. Cultural Values Identified during the Classroom Instructions
Today, visual instructional materials are used in varying degrees at all
levels of Second Language instruction. Visual materials are interwined
with virtually all facets of the teaching-learning process and practicing
teachers are often led to believe that the more visual materials the better is
the strategy.
There were several pictures that the researcher had showed during
classroom demonstration. Below is the picture that can be used during the
demonstration class.
D. Instrument of Research
There are two checklist worksheets that constructed to help the writer
coding the cultural content. Worksheet 1 is intended to classify types of cultural
information and types of culture. This worksheet used Byram’s framework of
cultural information and Cortazzi & Jin’s framework of culture types.
To check the intercultural competence level of the classroom, Worksheet 3 which
is derived from Byram’s classification of intercultural communicative competence
is also employed.
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E. Sources of Data
According to Suharsimi Arikunto (2002: 107) the subject of the research is
often called data source. The data can be classified into three parts; they are
person (i.e. source of data that can give data in oral answer through interview and
written answer through questionnaire), place (i.e. source of data which provides
the presentation in the moving form, for example song rhythm, song rhyme, etc),
paper (i.e. source data in latter, number, picture, and other symbol, for example
newspaper, magazine, etc).
Subroto (1992: 34) says that data re all of information or material in nature
which must be liked for or collected and chosen by a researcher. Sitorus (2008:
88) states that there are two sources of data. They are primary data and secondary
data. Primary data are received from the original sources and secondary data
generally come from reading material and documentation sources, such as the data
taken from expert, some books, newspaper, and some articles from electronic
source like internet.
F. Data Analysis
According to Mahsun (2007: 253) analyzing data is an activity in which
the researcher classifies and groups the data. Moleong (2001: 247) states that data
analysis process begins by reviewing all available data from various sources, from
interviews, observations that have been written down in field notes, personal
documents, official documents and images.
Qualitative data analysis involves organizing, accounting for and
explaining the data; in short, making sense of data in terms of the participants’
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definitions of the situation, noting patterns, themes, categories and regularities
(Cohen, Manion and Morrison, 2007: 461). The data analyzing techniques which
are used in this study are as follows:
a. Describing the types of cultural content and values presented used in
English classroom.
b. Describing the types of culture in the classrooms (source culture, target
culture, international target culture, culture free)
c. Describing Finding the senses of culture which are presented in English
classroom.
d. Drawing a conclusion.
G. Location and Time of Research
This research will be conducted in academic year 2014-2015 (April 2014
– December 2015).
8. Cost of Research
The proposed research cost is in the following table.
No Type of expenditure Amount
A Honorarium
B Consumable equipments
C Travel and consumption
D Other (Meetings + Preview + Writing
Courses / completion reports)
Total Budget
25
H. Research Schedule
The research is scheduled to last for ten months as seen in the following chart.
No Jenis Kegiatan
Bulan ke
1 2 3 4 5 6 7 8 9 10
1 Preparation
2 Discussion with USANT
3 Collecting data
4 Recording, clustering, and
data analysis
5 Discussion
6 Finding and Conclusion
7 Preparing and Writing
the final report
8 Submitting report
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CHAPTER IV
ANALYSIS, DISCUSSION AND FINDING
This chapter is the discussion of the analysis and interpretation of the
cultural content and values integration in teaching language in the classroom.
1. Cultural Values Identified during the Classroom Instructions
Classroom is used in varying degrees at all levels of Second Language instruction
in the teaching-learning process and practicing teachers are often led to believe
that the more visual materials the better is the strategy. In this research, the
researcher discussed the simple materials that performed the content and values of
culture in the classroom. During the demonstration class, several pictures are
provided the real life of people in the classroom. Below is the picture that used
during the demonstration class.
The first topic is ”Celebrating Christmas Day”.
Plate No. 1
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Plate1 presents the visual content that integrate cultural values in teaching
language in the classroom. Each picture also displays the real picture of cultural
values of Indonesian people in the classroom and the society.
Table 1
Table of Visual Materials and Identified Cultural Values
Visual Materials Values Identified
Celebrating
Christmas Day
Generosity/sharing,
happiness, love of God,
togetherness, humility,
empathy, compassion, close
family ties
Telling the Story affection, friendship, respect
Traditional Market social interaction, honesty,
sharing
Going to the Mosque
every Friday
self-discipline, love of God,
social interaction, faith in
God, hope
The picture in the foregoing page depicts Indonesian culture and it embedded
some values such as:
1. Sharing/Generosity. One of the most important virtues which was drawn
from the picture “Celebrating Christmas Day” is the value of sharing
and generosity. Exchanging gifts with family and friends is one form of
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sharing. Through sharing, the pupils learn to love others, care for the less
fortunate, understand the meaning of the birth of Christ whose teaching is
to be fair to mankind, not to be arrogant and oppressive to others, learn the
simple life and learn how to forgive others.
2. Happiness. Happiness is linked with a feeling of satisfaction, delight and
gaiety. It likewise suggests cheerfulness, ecstasy, and fullness of heart.
Another value integrated in the visual material used is happiness. By
incorporating this value into the lesson, the pupils learn to appreciate life
to be optimistic and to develop a character imbibed with positive emotions
and actions to interact with the society.
3. Faith. Faith is the compelling force that brings one person closer to God.
This virtue emanates from the genuine love and commitment to serve God
unconditionally. Religious values give several profits to the pupils. A
religious value enriches the pupils’ spiritual and social life. Moreover,
self-awareness and self-introspection stimulate and elevate positive
understanding the role of religion in the society.
4. Togetherness. Togetherness mirrors the united spirits of the people who
are Christian and celebrate Christmas every Christmas season. By nature,
they are congenial, affable and consensual in upholding the essence of
Christmas. Togetherness fosters a sense of affection with friends, family
and community that results to social responsibilty. By embedding this
value into the visual materials, the pupils learn to interact and play in pairs
and in groups.
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5. Humility. Humility is undoubtedly one of the virtues exemplified by Jesus
Christ when He was born in a manger with domestic animals. Being
humble means keeping oneself grounded. This virtue implies recognition
of one’s weaknesses regardless of position or achievements. Furthermore,
humility means learning to value oneself that is not dependent on other.
This value promotes that pupils are more likely to offer help,
understanding the suffering of others. The pupils have the ability to be
humble and it comes with strong social benefits. Humility promotes the
pupils selfawareness and self-assessment, whereas it will help the pupils to
know where their talents and limits truly lie, saving them from
embarrassment in some situations while ensuring greater success in others.
Meanwhile, they will have an honest and accurate sense of which areas
you truly need to improve.
6. Empathy. Empathy is the capacity to share or recognize emotions
experienced by another individual. This virtue encompasses a broad range
of emotional states, including caring for other people and having a desire
to help them. It involves being tenderhearted towards another person’s
feelings. Empathy is one of highest human feelings that holds families and
societies together. Empathy has many benefits to the pupils. This value
guides them to reduce stress and fosters resilience, trust, personal growth,
creativity, learning and nourishing connection. Empathy also transforms
conflict into sustainable collaborative action and positive social change.
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The second picture that was used during the demonstration class was “Telling
the Story”. There are several values that the pupils can obtain from this picture.
These include:
Plate No.2
1. Affection. Affection denotes a feeling or type of love, amounting to more
than goodwill or friendship.It is a gentle feeling which is extremely
important for the pupils. By embedding this value into the lesson, self-
esteem is developed, allowing them to feel confident in sharing feelings of
warmth and love with their friends, teachers, and family.
When a teacher tells a story, pupils show their affection by putting their
spirits into the shoes of the character.
2. Friendship. Friendship is a relationship of mutual affection between two
or more people. Friendship is likewise integrated in the lesson because it
helps develop the emotional stability and morale of the pupils. The
portrayal of this value in the picture helps pupils to enhance their social
skills, such as how to communicate, cooperate, and solve problems. They
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practice controlling their emotions and responding to the emotions of
others.
3. Respect. Respect is a manner or feeling of esteem given to a person,
group, or organization. It relates to one’s positive ethics and attitude
towards other people and entities. Actions or words spoken that are
considered positive and that show kindness and give honor are considered
respectful.
One way of exhibiting this indispensable virtue is byshowing regards to
other people and things around them regardless of who or what they are.
To be able to earn the respect of others, one must also show respect to
them. This is a basic lesson in life and this is taught by the elderly to kids
for them to grow up having a positive feeling towards others despite many
differences. In the Society, children show their respect for teachers and
parents by greeting them cordially and kissing their hands.
Furthermore, the researcher showed another picture portraying a scenario in a
“Traditional Market”. The picture displays the people’s activity that normally
takes place in such place. There are several values that the pupils can contemplate
through this picture, including:
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Plate No. 3
Social Interaction in the Traditional Market
Sociability is a virtue that is inherent among convivial humans because
social interaction is an inevitable activity in everyday life. One who has a pleasing
personality, spirited presence, cheerful disposition, likeable countenance and
distinct charisma is considered sociable. Courteous and polite in speech, his
pronouncements are easily accepted. His actions speak of gentle manners and
graceful style.
Social interaction is very evident in a market where informal transactions
and negotiations occur. Social interaction is the way people talk and act with each
other and various structures in society.Through social interaction, the pupils learn
how to express their feelings and share their problems with other people.
Honesty. Honesty is simply truthfulness. It is a moral virtue that implies
uprightness and trustworthiness. An honest person is one who is sincere and
“authentic”. It is expressed in a can did and straightforward exchange of
communication or righteous action that is closely associated with integrity. A
person who is honest builds credibility. Being credible simply means that their
words line up with the truth. Truth sets the pupils free from lies.
One virtue which is of paramount significance in a traditional market
setting is honesty. Honesty reveals the pupils’ character. When they live a lifestyle
of honesty, they build up their character. Character is simply a snapshot of who
we really are. Character is the window that people look through to the reality of
our inner life. The teacher can discuss the virtue of honesty by giving illustrative
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examples of scenarios where people do not cheat such as when returning the
change.
The last picture used here is one that revolves around the topic: “Going to the
Mosque Every Friday”. It manifests some values such as:
Plate No. 4
1. Self-Discipline
Self-discipline is a type of selective training, creating new habits of
thought, action, and speech toward improving yourself and teaching goals.
Self-discipline practices the pupils’ ability to control their emotions,
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desire, and behavior. Pupils with self-discipline have more self control
over themselves. By self-discipline, the pupils are able to run down
immediate pleasure and instant gratifications in favor of gaining the long
term satisfaction and fulfillment from achieving higher and more
meaningful goals.
Relative to the study, this virtue can be practiced in going to mosque every
Friday simply because it takes self-discipline for one person to
consistently and religiously visit the mosque.
2. Love of God. Learning through visual material with the topic “Going to
the Mosque every Friday”, the pupils attain spiritual devotion and moral
elevation.
Through this value, it teaches the pupils about patience, humility,
sincerity, courage, hope, confidence, inner peace, stability, equality, unity
and an expression of thanksfulness to God.
3. Faith in God. To have faith is to believe in a divine Creator called God, to
fully trust, to be so confident that you base your actions on what you
believe. This value is closely linked to obedience. This value enables the
pupils to handle their emotions, promote self-respect and integrity,
develop the attribute of patience, achieve peace of mind andincrease their
spiritual development and awakening.
4. Hope. Hope is the basis of all positive change because hope is the belief
that things could be better. Hoping involves taking positive thoughts about
the future, putting a lot of resources and hard work behind them, and
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gauging your progress until it happens. This value gives the pupils a
reason for living, reducing the pupils’ level of stress experienced, creating
a positive anticipation of the future, making the pupils proactive, and
improving their physiological and psychological well-being. Actually, it
enables the pupils to take a balanced approach to life by dealing with the
constant negative thoughts which spring up, increasing the likelihood of
effective problem solving; It enables you to generate an alternative, more
hopeful explanation for various difficulties experienced and also
measuring the pupils believe in their dream, allowing the pupils to develop
the habit of being thankful and increasing their level of motivation.
LEARNING ACTIVITIES PERFORMED BY THE PUPILS AFTER
VISUAL PRESENTATION
During classroom demonstration, the researcher found that, the pupils
focused to the lesson presentation, all of the pupils were enthusiastic to give
response and ask questions related with the visual materials, they eagerly guess
the contents in the pictures and they were able to create from the pictures their
own sentences. They actively participated by answering the questions given by the
teacher. Furthermore, the researcher encountered that the pupils sit properly to
follow the lesson. In role play, the teacher lets the pupils choose the situation by
themselves and based on pictures that approved by the teacher.
The pupils were able to make a dialog based on the pictures and they were
able to communicate well with their friends in the front of the class. When the
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teacher gave task to the pupils, she divided them into 5 groups and each groups
have five members, the pupils were able to collaborate with the team, they work
honestly and did not cheat from others. Finally, the researcher found that, all the
pupils were able to finish their task on time and they were able to compose the
sentences based on the pictures.
Table 2 displayed the learning activies of the pupils, learning output and the
learning outcomes.
Table 2
Learning Activities
Visual
Materials
Learning
Activities
Learning
Output
Learning Outcomes
Celebrating
Christmas Day
- theme writing
- journal writing
- essay writing
- oral
presentation of
the theme,
journal, essay
of the several
pictures, recite
the write up and
describing an
- Theme
- Journal
- Essay
- Pupils were able to
communicate well
during the lesson
- pupils were able to
give response
related with the
materials
- pupils were able to
ask questions
related with the
visual materials
- pupils were able to
participate by
answering questions
- pupils were able to
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make sentences
using verb tenses
Telling the story - Role play with
Dialogue
- Pupils
understands
the moral
lesson of the
story.
- Pupils were able to
have conversation
with their classmate
based on the visual
materials
- Pupils were able to
communicate with
their friends in front
of the class.
Traditional
market
- Role play with
Dialogue
- Pupils
understand
the moral
lesson of the
story.
- Pupils were able to
make a dialog based
on the visual
materials
- Pupils were able to
communicate with
their friends in front
of the class.
Going to the
mosque
- Writing
descriptive
sentences using
simple tense
- Sentences
using simple
tenses
- Pupils were able to
compose the
sentences
- Pupils were able to
finish their work on
time
Summary Table of the Visual Materials with Cultural Values that Were
Used in Classroom Instruction
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Table 3 presents the summary table of the visual materials with cultural values
that were used in classroom instruction. The data shows the learners performances
during class demonstration .
Table 3
Summary Table of the Visual Materials with Cultural Values that Were
Used in Classroom Instruction
Visual
materials
with cultural
values
Values
Identified
Learning
activities
Learning
outcomes
Celebrating
christmas day
Sharing,Happiness
Religius or love of
God,
Togetherness,
Humility, Empathy.
- theme writing
- journal writing
- essay writing
- oral
presentation of
the theme,
journal,
essay of the
several
pictures, recite
the
write up and
describing and
telling activity
- Pupils were able
to
communicate well
during the
lesson
- pupils were able
to give
response related
with the
materials
- pupils were able
asking
questions related
with the
visual materials
- pupils were able
to
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participate by
answering
questions
- the pupils were
able to make
sentences using
tenses
Telling the
Story
Affection,
friendship, respect..
- Role play with
dialogue
- Pupils were able
to create the
dialog based on
the visual
materials
- Pupils were able
to
communicate with
their
friends in front of
the class.
Traditional
market
Social interaction,
Honesty.
- Role play with
dialogue
- Pupils were able
to make the
dialog based on
the visual
materials
- Pupils were able
to
communicate with
their
friends in front of
the class.
Going to the Self-dicipline - Writing - Pupils were able
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mosque every
Friday
Love of God
Social interaction
Faith in God
hope.
descriptive
sentences using
simple tense
tocompose
the sentences
- pupils were able
to corporate
with team
- Pupils were able
to finish
their work on time
The data above showed that the integration of cultural values through
visual materials make the pupils easy to understand the materials during the
lesson. Visual materials help the pupils to focus their attention. Visual materials
through cultural values integration is worth teaching to the pupils because it can
reinforced creativity among the pupils and also instilled the pupils’ character and
a greater sense of moral values.
The integration of cultural values through visual materials could be used to
improve the pupils’ character. As a teacher, we should not only make the pupils
smart but also to train them to be mentally thought, physically healthy, tolerant
and willing to live in harmony with others.
Values-Laden Visual Materials in Teaching English in the Classroom
The development of the pupils’ creativity is the main objective of this
research. For this reason, the values-laden visual materials which are intended for
grade pupils was developed. The visual materials consisted of 3 parts. Part one is
focused develop the reading skills; part two focused to reinforce the pupils’
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creativity in writing skills; and part three stressed on developing the speaking
skills of the pupils. Each visual material depicts Indonesian cultural values.
Furthermore, the reading activities were divided into several topics such as
Wayang and Traditional Musical Instruments and it consisted with several tasks
nd enrichment activity. To reinforce the pupils’ creativity in writing skills, there
are several topics that were provided by the researcher, such as; Traditional
games, Respect, Thanksgiving, Nusantara food and Nusantara. The last part
tackled to improve the speaking skills of the pupils, with the topic such as Mutual
Assistance, Bali Island and it consist with several tasks and enrichment activity.
Each learning activities were presented with iIlustrations to attract further
the pupils attention and for better understanding. After each learning activities,
uide questions were provided to test the pupils understanding of the lesson.
Answers keys were also given to check on their responses.
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CHAPTER V
CONCLUSION
This chapter is the result conclusion that Classroom is used in varying
degrees at all levels of Second Language instruction in the teaching-learning
process and practicing teachers are often led to believe that the more visual
materials the better is the strategy. Some of the cultural values that is found by
this research are:
1. Sharing/Generosity. One of the most important virtues which was drawn
from the picture “Celebrating Christmas Day” is the value of sharing
and generosity.
2. Happiness. Happiness is linked with a feeling of satisfaction, delight and
gaiety.
3. Faith. Faith is the compelling force that brings one person closer to God.
4. Togetherness. Togetherness mirrors the united spirits of the people who
are Christian and celebrate Christmas every Christmas season.
5. Humility. Humility is undoubtedly one of the virtues exemplified by Jesus
Christ when He was born in a manger with domestic animals. Being
humble means keeping oneself grounded.
6. Empathy. Empathy is the capacity to share or recognize emotions
experienced by another individual.
7. Affection. Affection denotes a feeling or type of love, amounting to more
than goodwill or friendship.
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8. Friendship. Friendship is a relationship of mutual affection between two
or more people.
9. Respect. Respect is a manner or feeling of esteem given to a person,
group, or organization.
10. Honesty. Honesty is simply truthfulness. It is a moral virtue that implies
uprightness and trustworthiness.
11. Self-Discipline. Self-discipline is a type of selective training, creating new
habits of thought, action, and speech toward improving yourself and
teaching goals.
12. Love of God. Learning through visual material with the topic “Going to
the Mosque every Friday”, the pupils attain spiritual devotion and moral
elevation.
13. Faith in God. To have faith is to believe in a divine Creator called God, to
fully trust, to be so confident that you base your actions on what you
believe.
14. Hope. Hope is the basis of all positive change because hope is the belief
that things could be better.
Based on the values above, it can be concluded that first there are many
cultural information which us presented in the classroom, second it is found that
there are so many culture in the classroom, and last each values is exist in the
classroom and it is just well described.
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